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How has RTI affected collaboration?

Kathy:
At our school it has been our experience that our regular ed. teachers, our general ed. teachers, are collaborating more with special ed. staff. We’re a professional learning communities school as well, so we’ve taken that framework where our teams meet once a week and they have kid talks. And that’s all wrapped around interventions and how those interventions are being successful, or if we have to go back and redo the interventions. So the collaboration is working beautifully in our school, and they do meet weekly. 

In our school I’ve noticed the value of RTI for our regular ed., or general ed., staff. They don’t feel like they’re in this alone. The special ed. staff is giving them ideas and collaborating, and it has a sense that these kids are all ours and so they’re working together. And it’s really been a value to the classroom teacher because they’re not isolated any longer.

Vicki:
I think one of the best benefits of RTI is it is making our regular education and special education teachers collaborate a lot more. It’s also making us more accountable for the child’s progress, for the regular ed students and the special education students—we’re monitoring them, we’re determining whether or not what we’re doing is making a difference, based on that response to that intervention and we’re graphing that information so we’re not just flying by the seat of our pants in what we’re going to with these kids, but we’re actually doing things that are going to make a difference in their learning. And we’ve realized that sometimes everything’s not inside the learner; it could be the environment, the curriculum, the instruction—this is helping us determine what we need to change to get what’s best for that student.

Patrick:
As a previous staff member, and now as an administrator, the benefit is the collaboration between the administration and the staff. As a teacher, that you have the support of everybody. We’re not in this layered system: the administrators, then we have the specialists and then we have the teaching staff. We’re all into the boat again, together, and it’s going to take all of our thinking to make the change and make it effective over time and that’s a huge effort.

Vicki:
Before that the individual teacher felt like the child was their total responsibility. If that child failed, it was because they failed. Now, I think we’re putting a lot of heads together, we’re really working together, and so our building is a community of learners—the children belong to everybody, so every staff member is responsible for how that child progresses and I think it takes some of the pressure off those regular education teachers that have the big gaps in their room of where kids are. And I think it just is more empowering to them that they know there’s a lot of people that are going to help deal with these students and with their education and not just that classroom teacher. 

Brandi:
I think one of the unintentional consequences of this has been a positive thing at Dalton, where our staff has come together as a team. We are working better together now than we ever have before, due to the process. We are now going through the results-based model training and all of the subsequent things that go with that. We’ve had to work together and the whole idea of “this is my student”—that doesn’t happen anymore. “This student is our student.” And as a whole, we are working for all the kids, not just the kids in my class or someone else’s class. So I think that’s been a positive consequence, definitely, to going to an RTI model. 

