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How does professional development support an RTI model?

Carole:
Professional development to support the RTI model, again, has been at a lot of different levels. We’ve had—in the beginning—we had district support—in terms of training teachers: What is the RTI model? What can it look like in your school and what is the difference with the discrepancy model? What will be the benefits? That was just the beginning of the discussion. Then professional development really began, in terms of staff meeting. We had some time allocated—it was really needs-based—the professional development was truly needs-based. Needs-based on the teachers—from the teachers’ training and what their knowledge base was, and needs-based on what the students needed and how can we provide support for the teachers to support the students. The needs-base for the teachers really came from almost a survey that the school conducted—and psych-counsel determines that, so we continually look at that. Again, the professional development has been fairly cyclical. As we became better at RTI and interventions for students, and expanded offerings and expanded parental involvement and communications systems, the professional development was a response to that and it has also become cyclical. The psych-counsel has been very key in planning what that’s going to be too and what training different teachers need. We have leaders, again, at each grade level, who will go and receive some training and then come back and train the teachers on their team. We have all-school training and then our district provides training that’s almost a menu approach so teachers who need additional support in one particular area, with the idea that all professional development needs—all professional learning as teachers need to come back and share it with the rest of the staff so it’s becoming, we hope, a culture of learning about good reading interventions. 

