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What would you do differently?

Carole:
With changes in our research-based reading instruction that we used with the RTI model--in the RTI model—we found that our instruction was research-based—our programs were research-based. And we were careful about selecting them and the duration that they needed to be given to each student. But what we did not do, and what we veered from was the fidelity of that instruction. So we needed to go back and check and make sure that teachers were using the program as it was intended. So when we looked at those as probes, or determined that that really was a good intervention, that it was being implemented the way it was supposed to have been implemented. So, I would probably—I would have done differently- made sure that as we implemented the programs, we were careful about fidelity and teacher training. We use a fidelity checklist for our basic general reading program, what we feel serves eighty-percent of our student population. We have fidelity checklists and we make sure that core program is really being followed with fidelity. And when we were using the fidelity checklist with our core program it dawned on us as a group that we need to create a tool so we can determine fidelity in all the small interventions. And it was interesting as we spoke with teachers because it’s true; teachers truly wanted to do the right thing for this program but the duration was fine, the numbers of students, we had the checklist, but even within each grade level we found that there was a lot of drift from what was expected. And that’s why a strong team is important as well because that team leader then can go back and say, “I’ll be the person going out and checking the fidelity and helping teachers understand this.” And then they come to me and say, or to the team and say, “We need additional training and support.” So it’s a good process now.

Loretta:
Before we started with the Response–to-Intervention process, we had implemented a program—and we felt that it was very successful—in phonemic awareness, and blending and segmentation and all of those necessary key elements. But then we realized that it was only research-based for upper grade levels. And so then we had to choose a new reading series, and a new intervention program. We have now chosen the one basal reading program, but with that we have also implemented, this year, the intervention that goes along with the same basal. So the intervention corresponds with the basal.
